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Abstract 
This research was intended to find out how Drills technique effective or not as a 
technique to teach the speaking skill in transactional-interactional talk. As the purpose 
of this research was to know the effectiveness of this technique to teach students’ 
speaking skill, the method used in this research was pre-experimental research in which 
the researcher concerned with the effectiveness of the technique to teach students’ 
speaking skill. The findings of this research showed that the use of drills encouraged 
students to be more active in teaching learning process. The students’ mean score of 
pre-test was 82.5 and the students’ mean score of post-test was 94. It means the students’ 
mean score increased 1.15 points. Furthermore, the writer found the t-value (6.68) is 
higher than the t-table (2.030) with degree of freedom (df = N-1) at the level 5% (0.05). 
It means the effectiveness of drills technique in teaching speaking is high because it 
increased the students’ mean score. From the research result can be concluded that the 
use of drills technique in teaching speaking transactional interactional is effective. 
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INTRODUCTION 
Speaking skill is a priority because it is a 
tool to communicate between people and to 
deliver thoughts or ideas. Richards (2008 
p.19) states “the mastery of speaking skills in 
English is a priority for many second-
language or foreign-language learners”. When 
a student has problems in their pronunciation, 
grammar, and vocabulary, their speech is 
halted and they may not express their intention 
and also cannot read aloud without hesitation. 
It means that speaking skill is very important 
for students in order to transfer their message. 
The writer assumed that the lack of speaking 
skills experienced by many students was 
caused by the ineffective techniques to teach 
speaking skills. 
Based on the writer observation, students 
at SMA Muhammadiyah 1 Pontianak on tenth 
grade encounter problems in developing the 
speaking skills in order to transfer their 
message. They have poor pronunciation and 
fluency as they often mispronounce English 
words. Most of them also spoke with many 
hesitation when they speak or having a 
conversation in English with the lecturer. The 
writer assumed it is because they are 
influenced by their habit in speaking the 
Indonesian language. As stated by Rany 
(2013), “Nevertheless, students generally are 
weak in English language learning were found 
in many parts of the world, especially for the 
countries that English is not spoken as the 
mother tongue” (p.181). It is not surprising as 
most Indonesian students that learn English as 
foreign language tend to pronounce their 
English this way. When focusing on the 
acquisition of pronunciation, a learner’s 
mother tongue or first language (L1) is one of 
the most impeding factors. 
By indicating the students’ problem with 
their pronunciation and fluency, the writer 
intended to try Drills technique to teach 
speaking to the students. The writer used this 
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technique to test whether the drills technique 
is effective or not in teaching speaking 
transactional interactional. The writer was the 
model for the students to show the students 
how to drill speaking transactional 
interactional by the aid of audio visual media. 
Then the students drilled speaking 
transactional interactional in the classroom. 
Drill is a part of audio-lingual method. It 
has been applied in teaching English 
especially speaking. A drills is a classroom 
technique used to practice new language. Drill 
means listening to a model (teacher or tape), 
then repeating it and the students giving 
response what is heard. It involves the teacher 
modeling a word or a sentence and the learners 
repeating it. Hornby (1995) states that drill is 
trained or trains somebody thoroughly by 
means of regularly repeated exercises. 
Richards and Rodgers (1986) said that drills 
can minimize the chance of the mistakes the 
students make by memorizing the patterns of 
the language. Furthermore, drill is a technique 
that has been used in the foreign language 
classroom for many years. It was a key feature 
of audio-lingual method which placed 
emphasis on repeating structural pattern 
through oral drill. Matthews, Spratt, and 
Dangerfield (1991) said that a drill is a type of 
highly controlled oral practice in which the 
students respond to given cue. 
The response varies according to the type 
of drill. Drills are used usually at the 
controlled practice stage of language learning 
so that students have the opportunity to 
accurately try out what they have learned. 
Drills help students to develop quick, 
automatic responses using a specific 
formulaic expression or structure, such as a 
tag ending, verb form, or transformation. 
According to Tice (2004) drilling remains a 
useful technique in a classroom if it is used 
appropriately. For the learners, drilling can 
provide for a focus on accuracy. Increasing 
accuracy, fluency, and complexity is a way 
where a learner’s language improves so there 
is a need to focus on accuracy at certain stages 
of the lesson or during the certain task types. 
Teaching speaking is a process to make 
the students to be able to communicate 
effectively, and learners should be able to 
make themselves understand. They should try 
to avoid confusion in the message due the 
faulty pronunciation, grammar, vocabulary, 
and to observe the social and cultural rules that 
apply in each communication situation. 
Drilling  as  a process  of  habit  formation 
makes the  students  easier  to  remember  and  
learn  the  target  language. Drill means 
listening to a model (a teacher), or tape or 
another students then repeating or responding 
what is heard. 
The main goal of using a technique in 
learning teaching process, is the students will 
be able to use the target language. Larsen-
Freeman (1986) said that the goal of teachers 
who use Drill technique is that they want their 
students to be able to use the target language 
communicatively. In order to do this, they 
believe students need over learn the target 
language, to learn to use it automatically 
without stopping to think. Their students 
achieve this by forming new habit in the target 
language and overcoming the old habits of 
their native language. So it can be concluded 
that teaching speaking through drill technique 
is teaching speaking by using drill technique 
in order to get the suitable technique for its 
skill to get the improvement of students’ 
speaking skill. 
Richards and Rodgers (1986 p.58) add the 
procedure in using Drill technique. Students 
first hear a model dialogue (either read by the 
teacher or on the tape) containing the key 
structures that are the focus of the lesson. 
They repeat each line of the dialogue, 
individually and in chorus. The teacher pays 
attention to pronunciation, intonation, and 
fluency. Correction of mistake of 
pronunciation of grammar is direct and 
immediate. The dialogue is memorized 
gradually, line by line. A line may be broken 
down into several phrases if necessary. The 
dialogue is read aloud in chorus, one half 
saying one speaker’s part and the other half 
responding. The students do not consult their 
book throughout this phase. 
The dialogue is adapted to the students’ 
interest or situation, through changing key 
words or phrases. This is acted out by the 
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students. Certain key structure from the 
dialogue are selected and used as the basis for 
pattern drills of different kinds. These are first 
practiced in chorus and then individually. 
Some grammatical explanation may be 
offered at this point, but this is kept to an 
absolute minimum. 
The students may refer to their textbook, 
and follow-up reading, writing, or vocabulary 
activities based on the dialogue may be 
introduced. At the beginning level, writing is 
purely imitative and consists of little more 
than copying out sentences that have been 
practiced. As proficiency increases, students 
may write out variations of structural items 
they have practiced or write short composition 
on given topics with the help of framing 
questions, which will guide their use of the 
language. Follow-up activities may take place 
in the language laboratory, where further 
dialogue and drills work is carried out. 
According to the theories above, the 
writer used Richard and Rodgers statement as 
a guide of this research since their procedures 
are clear. The writer also used a scoring rubric 
to measure the students’ speaking 
performance to judge their ability. The writer 
used two different criteria in judging the 
students’ performance that is pronunciation 
and fluency. 
In the previous research, Muhammad 
Fikri Nugraha Kholid (2014) found that drills 
can improve learners’ speaking skills in many 
situations, and helps learners to interact. He 
concluded by imitating native speaker 
multiple times helps acquiring and retaining 
correct pronunciation of words, vocabularies, 
appropriate tone and intonation. The findings 
is also supported by Alwiyah (2017) who 
found that drills can improve the students 
speaking skill, and can be proved from their 
score in cycles. She also concluded that drills 
is a technique which can develops students’ 
fluency in target language, promote students 
to speak or interact with others in the 
classroom and make the learning process more 
enjoyable. Based on the research above, the 
writer agreed that drills technique can be 
implemented in teaching speaking skill.  
However, this research was different from 
the similar research that has been conducted 
by other researchers. This research was 
conducted in SMA Muhammadiyah 1 
Pontianak to test the effectiveness of drills as 
the technique to teach the speaking 
transactional interactional to the tenth grade 
students. By conducting this research, the 
writer intended to test whether or not the drills 
technique can significantly improve students’ 
abilities in speaking transactional 
interactional. The expectation is that the use of 
drills can be effective in improving students’ 
speaking ability. 
 
METHOD 
In order to solve the problem, the writer 
used pre-experimental research. The writer 
used one-group pre-test post-test design. The 
main objective of conducting this research is 
to test whether the technique that the writer is 
going to apply is effective or not. According 
to Creswell (2009), this design consists of a 
pre-test measure followed by a treatment and 
then a post-test for a single group. There is no 
control group in this kind of pre experimental 
research design. This design only has one 
group as the experimental group (subject) 
because it is only aims to know the effect of 
the technique for the students in one group 
(experimental group) before and after the 
treatment is given.  
Table 1. One Group Pre-Test and 
Post-Test Design 
Pre-test Treatment Post-test 
O1 X O2 
 
According to Campbell and Stanley 
(1963) cited in Creswell (2009), “X” 
represents a disclosure of a group to an 
experimental variable, the effects of which are 
to be measured. Therefore it is termed as 
treatment. Meanwhile “O” represents an 
observation/measurement recorded on an 
instrument (test). By knowing the students’ 
score of pre-test and post-test, the writer can 
find out whether the implementation of 
Drilling is effective or not in teaching 
speaking transactional interactional. 
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In this research, the population is all the 
tenth grade students at SMA Muhammadiyah 
1 Pontianak. The total populations are 214 
students that are divided into seven classes. In 
this research, the writer took the X MIA 2 
class of SMA Muhammadiyah 1 Pontianak as 
the sample. The total number of sample is 36 
students. 
There were three sections of the 
procedures of conducting this research, they 
are pre-test, treatment and post-test. The first 
step is giving the pre-test in order to measure 
the students’ preliminary abilities before the 
treatment given by the writer. The first step is 
giving the pre-test in order to measure the 
students’ preliminary abilities before the 
treatment given by the writer. The pre-test was 
a performance test in front of the class. The 
students came in front of the class and started 
to introduce themselves with mentioned their 
names, address and hobbies. Also the students 
came in pair with their friend in front of the 
class and started to pretend on a situation 
where a students is a customer on a restaurant 
and the pair is a waiter or waitress. Then they 
had a conversation about ordering a food. 
In the second stage after the pre-test that 
has been given to the students, the writer gave 
the treatment. First, the writer explained about 
transactional and interactional talk to the 
students. Then, the writer showed the students 
the example of transactional and interactional 
talk using a video as the media. After that, the 
writer showed the students how to talk like in 
the video they have watched with correct 
pronunciation and good fluency. The writer 
formed a group/pair to discuss and practice 
their conversation. Then the writer guided the 
students to practice their conversation. 
In the last stage, the writer gave the 
students a post-test. In this stage, the writer 
gave the students the same test as the pre-test 
to test the effectiveness of the treatment. In 
this stage, the writer found out whether the 
treatment is effective or not. 
The data collection used in this research 
was measurement technique. To measure 
students' achievement on speaking, the writer 
prepared the speaking test. The topic was 
about introduce yourself and ordering things. 
The writer also used some tools to collect the 
data. There were performance test and audio 
recorder. The performance test was held in 
front of the class. The writer asked the 
students pair by pair to come in front of the 
class and perform a dialogue about transaction 
and interactional talk. Then in order to 
measure the students’ ability of speaking 
transactional interactional talk, the writer did 
performance test to the students and record it 
by audio recorder. 
In judging students' score, whether the 
speaking is easy or hard to be understood, the 
writer should refer to scoring criteria for 
example a student will achieve 4 points if 
he/she have a very good pronunciation. 
 
Table 2. The Scoring Criteria 
 
Points Descriptions 
5 Points Speech consists of appropriate 
pronunciation. (The number of 
wrong pronunciation is 0-1) 
4 Points Speech consists of hardly 
correct pronunciation. (The 
number of wrong pronunciation 
is 1-2) 
3 Points Speech consists of some 
inappropriate pronunciation. 
(The number of wrong 
pronunciation is 3-4) 
2 Points Speech consists of mostly 
inappropriate pronunciation. 
(The number of wrong 
pronunciation is 5-6) 
1 Point Speech consists of very poor 
pronunciation. (The number of 
wrong pronunciation is more 
than 6) 
 
To analyse the quantitative data, the writer 
employed the formula from Hatch & Lazarton 
(1991). First, the writer analyzed the students’ 
mean score of pre-test and post-test. Then, the 
writer analyzed the interval score of students’ 
mean score of pre-test and post-test. After that 
the writer analyzed the students’ significance 
score of pre-test and post-test.  
Then the data analysis were computing by 
the t-test formula and the effect size formula 
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to measure the effectiveness of the treatment. 
The writer analyzed the students’ score of pre-
test and the students’ score of post-test to 
determine the effectiveness after the students 
being treated using drills technique. 
According to Cohen, Mannion and Morrison 
(2005), the classification of effect size is as 
follow: 
 
Table 3. Classification of Effect Size 
 
Effect Size Qualification 
0 – 0.20 Weakly Effective 
0.21 – 0.50 Modestly Effective 
0.51 – 1.00 Moderately Effective 
>1.00 Highly Effective 
 
 
RESULTS AND DISCUSSION 
Results 
After conducting the research about the 
use of drills to teach speaking transactional 
interactional to the tenth grade students of 
SMA 1 Muhammadiyah Pontianak, the writer 
analyzed the data to find the research findings. 
The data were for the significance of 
hypothesis verification and the research 
problems. The data for the main research 
findings were taken from the students’ score 
of pre-test and post-test. The data collected 
were taken by performance test. The writer 
used the effect size formula to answer the 
research questions. Based on the data, there 
was a significant difference in students’ mean 
score of pre-test and pos-test. It is shown that 
the students’ mean score of post-test was 
higher than the students’ mean score of pre-
test. 
 
Graphic 1. The Students’ Mean Score 
of Pre-Test and Post-Test 
Based on the result, the students’ mean 
score of pre-test was 82.5 and the students’ 
mean score of post-test was 94. The interval 
of pre-test and post-test mean score was 11.5. 
The students’ significance score of pre-test 
and post-test (t) was 6.68. The standard 
deviation of the post-test score (Se) was 7.61 
while the standard deviation of pre-test score 
(Sc) was 11.87. The standard deviation of the 
test (Sp) was 9.97. The significant score of the 
effect size is categorized as “highly effective” 
where ES>1.00 (1.15>1.00). It means that the 
use of drills in teaching speaking gives a high 
significant effect to improve students’ 
speaking skill.  
The result of the data above showed that 
the difference score of pre-test and post-test is 
significant. It has been proven by the students’ 
mean score of pre-test that was 82.5 and it 
increased 1.15 points as shown by the 
students’ mean score of post-test that was 94. 
It means that the use of drills technique in 
teaching speaking is effective. 
Based on the calculation of t-test, it 
indicates that the obtained of t-value (6.68) is 
bigger than the t-table (6.68 > 2.030) with 
degree of freedom (df = N-1) at the level 5% 
(0.05). The mean score of post-test (94) was 
higher than the mean score of pre-test (82.5). 
Therefore, the Null Hypothesis (Ho) that said 
the implementation of Drills Technique is not 
effective in teaching speaking was rejected. 
While the Alternative Hypothesis (Ha) that 
said the implementation of Drills Technique is 
effective in teaching speaking was accepted. 
 
Discussion 
After conducting the research about the 
use of drills technique in teaching speaking to 
tenth grade students of SMA Muhammadiyah 
1 Pontianak, the writer got some data. When 
applying this research, there were three 
meetings being held. Those were pre-test 
meeting, treatment meeting, and post-test 
meeting. 
The pre-test meeting was held on X MIA 
2 class on Thursday, August 2nd, 2018. The 
number of students who participated in the 
pre-test meeting was 36 students. Before the 
pre-test was given, the writer explained what 
75
80
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Pre-test Post-test
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would the students do on that meeting. The 
majority of the student were excited to do the 
pre-test. The pre-test was about introducing 
themselves in front of the class by mentioning 
name, where they study, and what their hobby 
is. After that the students came in pair and they 
had conversation about ordering food on a 
restaurant. There were some students who 
were very brave to come in front of the class 
and introduced themselves. Some of the 
students were also good at speaking. The 
pronunciation was good, the accuracy was 
good, and they spoke with almost no 
hesitation. While their intonation sounds very 
Indonesian. 
There were also some students that got 
scared to come in front of the class. This was 
the challenge for the writer when he had to 
overcome the problem. The writer solved the 
problem by convincing the students that they 
would get a good score if they just come in 
front of the class. The writer also convinced 
the students who got scared to come in front 
of the class by telling them that the writer 
would not eat the students. After convincing 
the students, they came to the front and started 
introducing themselves. 
After the first meeting, all the students 
introduced themselves in front of the class by 
their own style of speaking. The next meeting 
was held on Thursday August 9th, 2018. The 
meeting was the treatment meeting. The writer 
prepared the Audio visual media such as 
laptop, speaker, and projector. Again, the 
students were excited to start the lesson. 
The writer gave an example of a video to 
the students about how to introduce 
themselves by showing it through the 
projector and speaker. The students were very 
excited when they were watching the video. 
On this point, the writer found out that the 
audio visual media attracted the students’ 
attention. After the video ended, the writer 
started to repeat the video in order to drill the 
students. The writer explained how to 
introduce themselves to the students by 
drilling the students. 
The treatment meeting was very excited 
because the writer found out that the drills 
technique was very fun to the writer and the 
students. On that day, the students tried very 
hard to follow the writer on speaking and 
introducing themselves exactly like the writer 
did. The writer also gave chances to the 
students to practice with their friends. There 
were some students who asked the writer to 
come in front of the classroom and started 
practicing on how to introduce themselves. By 
this chance, the writer also found that the drills 
technique made the students felt comfortable 
to talk in front of people. 
Drills as a method in teaching speaking 
helped the students to try speaking English 
more courageously in English classroom 
activity, without being afraid of making 
mistakes. It is because drills can help the 
students think of what words or sentences to 
say next. The students only need to memorize 
the sentences or utterances that has been said 
by the writer. 
The writer also found that the use of drills 
in teaching speaking can maintain a good 
communication and relationship between the 
students and the teacher. It can be proven from 
the fact that some students that were afraid to 
come in front of the class, on that day became 
enthusiastic and also excited to practice with 
their friends. They also bravely asked the 
writer how to say a word with the right 
pronunciation. So the writer concluded that 
through the use of drills technique, made the 
students felt comfortable with the writer and 
comfortable practiced themselves in the 
classroom. 
Beside all of the advantages of using drills 
technique in teaching speaking, the writer also 
found a weakness of using this technique. This 
technique made the classroom became very 
excited and the classroom became noisy. It is 
because the students practiced themselves 
without any hesitation and spoke too loudly. 
They were just practiced and practiced with 
their friends.  
Although the classroom became noisy, the 
writer could solve the problem by separating 
the session into two sessions those are the 
practice in their seats and also practice in front 
of the class. The practice in their seats session 
was about 15 minutes. After 15 minutes 
practiced with their friend, the rest of the time 
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was practiced in front of the class session. In 
practicing in front of the class session, the 
writer asked the students to listen carefully to 
their friends who came in front of the class to 
practice. Then the writer asked the students to 
analyse the mistakes that their friends made 
when practicing their speaking until the class 
ended. The writer also asked the students to 
practice themselves at their homes and prepare 
themselves for the next week post-test 
meeting. 
Then the post-test meeting was held on 
Thursday August 16th, 2018. The post-test 
was also exciting for the writer and the 
students. The writer did not expect that the 
students would be very enthusiastic to come in 
front of the class. The writer even had to make 
them stand in line because they fought over to 
be the first to come to the front of the class. 
The writer found a significant progress 
between the pre-test and the post-test. The 
students’ speaking skill significantly 
increased and it can be seen from the data. 
From the data analysis, the use of drills 
technique in teaching speaking influenced the 
students’ achievement in speaking English. 
Drills technique has advantages for the 
students as the writer observed when the 
teaching learning process was going on. First, 
drills helps the students to feel comfortable to 
speak without being afraid of making 
mistakes. Then drills helps the students to 
think what kind of appropriate utterances or 
responses to be used. Drills also help to 
maintain a good communication and a good 
relationship between the students and the 
teacher. Besides, drills technique also has 
weakness that it can make the classroom 
noisy. But it can be solved by the teacher by 
certain strategies to overcome the problem. 
 
CONCLUSION AND SUGGESTION 
Conclusion 
Teaching speaking using drills technique 
for transactional interactional talk is effective 
to increase students’ speaking skill at the tenth 
grade students of SMA Muhammadiyah 1 
Pontianak in academic year 2018/2019. It is 
showed by the students’ mean score of post-
test that is better than the pre-test. The mean 
score of post-test is 94, while the mean score 
of pre-test is 82.5. It means the mean score is 
increasing 1.15 points. The significant 
difference of this achievement can also be 
proven by the t-value (6.68) that is higher than 
t-table (2.030) with degree of freedom (df = 
N-1) at the level 5% (0.05). It means the 
effectiveness of the use of drills in teaching 
speaking transactional interactional is high 
according to formula used. The alternative 
hypothesis (Ha) that said the implementation 
of Drills Technique is effective in teaching 
speaking is accepted. It is based on the proof 
that the value of the significant effect of the 
treatment is 1.15 (ES > 0.8) which is 
categorised as highly effective. This high 
result happened because the drills technique 
was very fun to the students. The students 
were very excited and tried very hard to follow 
the writer on speaking and introducing 
themselves like the writer did. The writer also 
found that drills technique made the students 
felt comfortable to talk in front of people. 
Based on the research findings, it can be 
concluded that the use of drills in teaching 
speaking transactional interactional to the 
tenth grade students of SMA Muhammadiyah 
1 Pontianak in academic year 2018/2019 is 
effective. 
 
Suggestion 
Based on the result of data analysis, here 
the researcher would like to provide the 
suggestions. The writer suggest that the 
teacher use drills technique in teaching 
speaking skill to the students. Based on the 
research findings, drills technique is effective 
to increase students’ speaking skill. Drills also 
made the students excited and felt comfortable 
in teaching learning process. The writer 
suggest that the teacher separate the teaching 
learning process into two sessions. Those are 
practice in their seats and practice in front of 
the class. Practice in their seats session is 
about 15 minutes and the rest of the time is to 
practice in front of the class. The teacher is 
also suggested to ask the students to analyse 
the mistakes that their friends made when 
practicing their speaking in front of the class. 
Then the teacher can discuss it with the 
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students and correct the mistakes they made.  
The writer also suggest that the teacher make 
the students stand in line before they come to 
the front of the class. It is because the writer 
found that the students were very enthusiastic 
and fought over to come to the front of the 
class. 
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